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EDUCATION 14:  INTRODUCTION TO EDUCATION

Fall 2003




Lisa Smulyan

Class:
Monday 1:15-4:00PM


Office:  Pearson 204 (X-8343)







Office Hours:  Wednesday, 1:30-3:30PM








email:  lsmulya1

This course uses an interdisciplinary approach to examine key issues in American education.  In it we will explore questions in American education from the perspectives of psychology, philosophy, economics, history, sociology and anthropology and discuss alternative policies and programs.  We will examine the topics listed on the syllabus through historical and contemporary readings, through students' writing, and through small and large group discussion and activities.  Students will develop an awareness of contemporary curriculum theory and practice through work with instructional materials and first hand experience in schools.  The course also provides students with an opportunity to explore their interest in teaching.

Notes on Readings:  Several of the assigned books are available in the Bookstore.  All assigned readings can also be found on General Reserve, McCabe Library, on Blackboard.  In addition, many of the books assigned in the course are in the Educational Materials Center (Pearson 220), located on a shelf marked Ed 14.  These are not to be removed from the Education Materials Center.  The Materials Center is open from 8 AM-5:30 PM most days, 7:30 -9:30 PM Sunday through Thursday, and Sundays 1-5 PM.  

*Books shelved by author in McCabe on General Reserve.

          **Xeroxed articles or reprints, available on Blackboard.

        ***Readings available both in books and on Blackboard.

Week 1 (September 1):  Introduction and Orientation to Course and Field Observation

Week 2 (September 8):  What Happens in School:  The Hidden Curriculum

***Jackson, P. W.  (1968).  Life in Classrooms.  New York:  Holt, Rhinehart  and Winston, Inc.  Chapter I.

  **Anyon, J. (1980). "Social class and the hidden curriculum of work," Journal of Education, Vol. 162.

  **Dreeben, R.  (1967).  "The contribution of schooling to the learning of norms.”  Socialization and Schools, Harvard Educational Review, 37 (2), 23-49.

  **Grant, L. (1995)  “Race and the schooling of young girls.”  In Wrigley, J. (ed.) Education and Gender Equality.  London: Falmer Press.

Week 3 (September 15):  What Happens in School:  Reaching the Individual Student

  **Nieto, Sonia (1996). Affirming Diversity: The Sociopolitical Context of Multicultural Education, Longman. Chapter 5, pp. 136-152.

    *Kohl, H.  (1967).  36 Children.  New York:  Signet.  pp. 13-62, (skim 101-175), and pp. 177-180.

  **Duckworth, E.  (1987).  The Having of Wonderful Ideas and Other Essays on Teaching and Learning.  New York:  Teachers College Press.  pp. 1-14.

  **Carini, P. (2001)  Starting Strong: A Different Look at Children, Schools, and Standards.  NY: Teachers College Press.  Chapter 1.

Optional:

   **Lefrancois, G. R. (1994). "Development: The theory of Jean Piaget," Psychology for Teaching. Belmont , CA: Wadsworth, pp. 57-74.

Week 4 (September 22):  Curriculum Theory and Practice (1):  Progressive Education Past and Present

    *Dewey, J.  (1963).  Experience and Education.  New York:  Collier Books.

  **Zilversmit, A. (1993). Changing Schools: Progressive education theory and practice, 1930-1960. Chicago: University of Chicago Press. Chapter 1, pp. 1-18.

  **Delpit, Lisa (1986). "Skills and other dilemmas of a progressive black educator," Harvard Educational Review. 56(4) pp. 379-385.

  **Hirsch, E. D. (1987). Cultural Literacy: What Every American Needs to Know. Boston: Houghton Mifflin. Chapter 1, pp. 1-32 and Chapter 5, pp. 110-133.

Week 5 (September 29):  Curriculum Theory and Practice (2):  Behaviorism

 ***Skinner, B. F.  (1968).  The Technology of Teaching.  Englewood Cliffs, New Jersey:  Prentice Hall.  Chapters 4, 2, 7, 8 and pp. 227-237 in Chapter 11 (note order).

   **Bigge (1982).  "How does Skinner's operant conditioning work?" in Learning Theories for Teachers, Chap.. 5, pp. 109-136.

 ***Schwartz, B. and Lacey, H. (1982). Behaviorism, Science & Human Nature. NY: Norton. Chapters 1 & 9.

      First paper due:  Friday, October 3rd.

Week 6 (October 6):  Curriculum Theory and Practice (3):  Inquiry and Discovery

  **Bruner, J. S.  (1966).  Toward a Theory of Instruction.  Cambridge, Massachusetts:  Harvard University Press.  Chapters 3 and 4 (pp. 39-101).

    *Bruner, J. S.  (1960).  The Process of Education.  Cambridge, Massachusetts:  Harvard University Press.  Chapters 1-4 (pp. 1-68).

  **Gardner, H. (1991)  The Unschooled Mind.  NY: Basic Books.  Chapt. 1, pp. 1-20.

Optional:   *Springer, M. (1994).  Watershed: A Successful Voyage into Integrated Learning.  Columbus, OH: NMSA.     


Observation log due: Friday, October 10th (or after three observations). 

Week 7 (October 20):  Curriculum Theory and Practice:  Affective and Moral Education

   **Noddings, N. (1988). "An ethic of caring and its implications for instructional arrangements."  American Journal of Education, 96(2), 215-229.

   **Damon, W.  (1988).  The Moral Child, NY: The Free Press. Chapter 8, pp. 131-152.

   **Kahne, J. and Westheimer, E. J. (1996). "In the service of what? The politics of service learning." Phi Delta Kappan, 77 (9), pp. 593-599.

   **Valenzuela, A. (1999) Subtractive Schooling: US-Mexican Youth and the Politics of Caring.  Albany, NY: SUNY Press.  Chapter 3.


Second paper due:  Friday, October 24.

Week 8 (October 27):  Historical Perspectives on American Schooling

   *Bernard, S.C. and Mondale, S. (2001)  School: The Story of American Education.  Boston: Beacon Press.  Part 1: The Common School, Part 2: As American as Public School, Part 3: Separate and unequal.

  **Katz, M.  (1987).  Reconstructing American Education.  Cambridge:  Harvard University Press.  Chapter 1.

**Tyack, D. & Hansot, E.  (1981). "Conflict and consensus in American public education."  Daedalus, 110 (3), pp. 1-25.
Week 9 (November 3):  Equality of Opportunity and American Schooling

  **Coleman, J.  (1968). "The concept of equal educational opportunity." Harvard Educational Review.  pp. 7-22.

  **Delpit, L.  (1988).  "The silenced dialogue:  Power and pedagogy in educating other people's children."  Harvard Educational Review.  58(3).  pp. 280-298.

***Kozol, J.  (1991).  Savage Inequalities. NY: Crown Publishers.  Chapter 4, pp. 133-174.

  **Kiang, Peter Nien-chu (1995)  "Bicultural strengths and struggles of Southeast Asian Americans in school."  In A. Darder (ed) Culture and Difference.  Bergin and Garvey.

Week 10 (November 10):  Policy Questions:  Technology and Education

      *Schofield, J. W. (1995). Computers and Classroom Culture. Cambridge University Press.  Introduction (up to page 16), and Chapters 2, 3 and 7.

    **Bromley, H. (1998). "Introduction: Data-driven democracy? Social assessment of educational computing." in H. Bromley and M. Apple (eds.) Education/Techology/Power. Albany, NY: SUNY Press, pp. 1-23.

    **Honey, M. Moeller, B., Brunner, C., Bennett, D. Clements, P. nd Hawkins, J. (2002)  “Girls and Design.”  In The Jossey-Bass Reader on Gender in Education.  San Francisco, CA: Jossey-Bass.
Week 11 (November 17):  Policy Questions:  Adolescents and Schools

***Ames, N. and Miller, E. (1994). Changing Middle Schools. San Francisco: Jossey Bass. Chapters 1 and 4.

 **Fine, M.  (1986).  "Why urban adolescents drop into and out of public high school."  Teachers College Record. 87(3).

   *Eckert, P.  (1989).  Jocks and Burnouts.  NY: Teachers College Press.  Chapters 1, 3, 4, 8.  Chapters 6 and 7 are optional.

 **Friend, R. (1993)  “Choice not closets.” In Weiss and Fine (eds.) Beyond Silenced Voices.  NY: SUNY Press.
Week 12  (November 24):  Policy Questions:  The Debate Over School Choice

     *Bernard, S.C. and Mondale, S. (2001)  School: The Story of American Education.  Boston: Beacon Press.  Part 4: The Bottom Line.

   **Hochschild, J. (2003)  The American Dream and the Public School. NY: Oxford University Press.  Chapter 5, pp. 107-132.

   **Moore, D. and Davenport, S.  (1990).  "School choice: The new improved sorting machine," in Choice in Education, pp. 187-222.

   **Holme, J.J. (2002) “Buying homes, buying schools: School choice and the social construction of school quality.”  Harvard Educational Review.  72(2) 177-205.

   **Ramirez, A. (2002/3)  “The shifting sands of school finance.”  Educational Leadership.  54-58.

Week 13  (December 1):  Policy Questions:  Strategies for Reform

     *Meier, D. (1995). The Power of Their Ideas, Beacon Press, Chapters 2, 3. pp. 15-63.

   **Ravitch, D. (1995). National Standards in American Education. Washington, DC: The Brookings Institute. Introduction & Chapter 1, pp. 1-32.

   **Darling-Hammond, L. (1997). "Reframing the school reform agenda: Developing capacity for school transformation." In E. Clinchy (Ed.) Transforming Public Education. Teachers College Press. pp. 38-55.

   **McNeil, L. (2000). "Creating new inequalities: Contradictions of reform." Phil Delta Kappan 81(10). pp. 728-734.

   **Brady, R. (2003) “Can failing schools be fixed?”  Washington, D.C. Thomas B. Fordham Foundation.

Observation logs due: Monday, December 8th.

Curriculum Projects due: Wednesday December 10th.

Assignments
1.  Papers (30% of the final grade).

Students will write two short papers.  The first paper is due Friday, October 3rd.  The second paper is due Friday, October 23. Details for each paper will be provided in class.

2.  Curriculum Project (20% of the final grade).

The Curriculum Project will consist of a seven-lesson unit or mini-course based on subject matter and grade level of the student's choice. Details will be presented in class.  Projects will be due Wednesday, December 10th.

3.  Final Examination (30% of the grade).

The final exam will cover weeks 8-13.

4.  School observations and journal (20% of the final grade). (Details about field observations will be discussed in class.)

Students are expected to spend 2-3 hours observing in school classrooms for ten

weeks. 

Written journal entries should be maintained for all observations. More details will follow on what to include. Journals will be submitted two times during the semester:  on Friday, October 10th (or as soon as you have observed three times) and Monday December 8th.

5.  Since this is a discussion-oriented course, students must do reading assignments on a weekly basis and participate fully in course activities. Students are expected to attend all classes and participate in a study group. (Details about the study group will be presented in class.)  Outstanding or weak participation in the course will be taken into account in your final grade. 
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Journal Assignment

Weekly entries

Each time you visit your field placement, you will write up your observations and your analysis of those observations.  "Some Suggestions for Classroom Observations" includes description and examples of both observation and analysis.  You should write separate observation and analysis sections; you can alternate between them (e.g. describe a particular event or period of time and then write your analysis of it) or write all of your observations for that visit and then all of your analysis.

Your analysis may be your own reflections on the events, your questions about them, your judgments, and, perhaps, a comparison to other school situations you have known.  In addition, you may want to use readings and discussion from the course to help explain (or to challenge or suggest possible changes in) what you are seeing.

All journal entries must be typed.  Please date each entry.  Some students have found it useful to use different fonts to differentiate between observation and analysis.

Reflection entries

Twice during the semester you will write a short reflection piece, the first one in addition to and the second in place of a regular journal entry.  These pieces should be no longer than a regular journal entry (perhaps two pages long) and will allow you to stop and think about your placement in a more general way. The questions included with each topic are suggestions for your consideration; they do not all require direct responses.

Topics:

1) The first reflection piece should consider how your own background and school experiences affect what you, as an observer, tend to see in this classroom.  What do you tend to focus on?  What students catch your attention (positively and negatively)?  How do your own experiences influence your analysis and evaluation of what is happening in the classroom and school?  This piece should be written after your third observation and should be included in your journal when you hand it in the first time.
2) The other reflection piece should consider one of the following topics: issues of gender or equity in the classroom; individual differences among learners; the relation between school and community; or the use, misuse or absence of technology and computers in the classroom in which you are observing.  Describe your observations in this area and analyze the issue.  Draw, if and when appropriate, on class reading and discussion in your analysis.  This piece can be included whenever it is appropriate to do so and before your last entry.
